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EXECUTIVE SUMMARY 

INTRODUCTION 

 The Action Youth 

Boxing 

Intervention (AYBI) 

Real-Talk 

programme is a 

schools-based 

initiative to 

empower young people at risk of social 

exclusion. Its ultimate aim is to support 

young people to be able to live fulfilled 

lives as active members of society. More 

immediate goals are to encourage 

retention and engagement at school, 

avoid involvement in criminal or 

aggressive behaviour, and promote good 

mental and physical wellbeing.  

The Real-Talk programme combines non-

contact boxing training, one-to-one 

mentoring and group work underpinned 

by youth development approaches and 

insights from Rational Emotive 

Behaviour/Cognitive Behaviour Therapy 

(REBT/CBT).  

Over a series of 8-12 weekly sessions, and 

after half an hour of intensive non-

contact boxing training, young people are 

encouraged to self-identify challenges, 

develop self-awareness of irrational 

beliefs, change negative ways of thinking 

or belief systems, and to self-identify 

goals and pathway plans to achieve them.  

Real-Talk was initially piloted at one 

secondary school as an after-school 

activity. It has since been run at two 

additional schools - a secondary (after-

school) and a Pupil Referral Unit (PRU) 

(during school). This report details work 

carried out between October 2018 and 

July 2019, to better define how 

programme activities relate to its goals 

(through a 'Theory of Change'). It also 

describes initial research to assess 

whether and how those goals are being 

met.

EVALUATION 

AYBI first 

worked with 

researchers in 

the Department 

of Applied 

Health 

Research, and 

the Centre for Coproduction in Health 

Research at University College London 

(UCL) to coproduce a plan to evaluate 

the Real-Talk programme. This involved: 

 Developing a coproduction Steering 

Group involving a UCL researcher, AYBI 

staff, an academic lead, young person 

peer mentors with experience of 

taking part in and mentoring during 

AYBI sessions. 

 Working with peer mentors and young 

people to develop a Theory of Change 

linking programme activities to 

anticipated outcomes.  

 A series of workshops with young 

people to identify outcomes (things 

that the Real-Talk programme had an 

effect on) that they felt were 

important; test out ways of assessing 

change in those outcomes; and, to test 

out some new elements of the 

programme. 
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 Planning a small pilot evaluation of 

Real-Talk involving a secondary school 

and a PRU. 

Next, AYBI worked with the Health 

Inequalities Research Network (HERON) 

to carry out the small scale pilot 

evaluation at the two schools. This 

involved: 

 Asking pupils to complete surveys 

assessing their well-being, self-

esteem, anger/aggression, and 

engagement with school near the 

beginning and end of the programme.  

 One-to-one and group verbal feedback 

from students and teachers. 

FINDINGS 

COPRODUCTION PROJECT FINDINGS 

A Theory of Change describes how and 

why, and through what in-between 

changes, the activities being evaluated 

are thought/hoped to influence the 

programmes’ longer term goals. It can be 

used to communicate how a programme 

works and to develop a plan for 

evaluating the programme. It can also 

identify where there are any gaps or 

assumptions underlying the way in which 

programmes are thought to work, which 

can be explored through research and 

looking at existing evidence.  

Through the Steering Group and 

workshops with young people, we 

developed a Theory of Change linking 

AYBI Real-Talk programme activities to 

short, intermediate and anticipated 

longer term influences on young people 

(outcomes). Three main pathways were 

identified and an additional pathway was 

proposed by a teacher involved in the 

initial pilot of Real-Talk. These are 

briefly summarised below with further 

detail in the main report and Appendices. 

 

Table 1 Summary of underlying pathways linking Real-Talk activities to outcomes 

Pathway Summary description 

Sense of self 

and social-

skills 

Mutually reinforcing improvements to: 

 Self-esteem (e.g. thinking that they had become a 'better 

person') 

 Social skills (e.g. being more confident to interact with 

others),  

 Empathy (e.g. greater awareness of and ability to understand 

how others might feel), and, 

 Confidence (e.g. related to improved social skills and self-

esteem but also as a result of more positive self-talk).  

Sense of self 

and physical 

health 

 Particularly mentioned by the 'older' group of young people. 

 Improvements to physical fitness, weight, stamina, strength 

and muscle-tone influencing greater self-confidence and self-

esteem. 
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Stress, anger 

and well-being 

 Identified by both 'younger' and 'older' young people.  

 Boxing helped release tension, learn how to control anger, 

distract from negative thoughts and to learn discipline and 

respect for others.  

 Group discussion reinforced these principles and helped them 

to put what they had learnt into the context of real world 

challenges and issues raised during group discussions. 

 Mentoring and group discussion helped their 'mental state', via 

improved well-being, ability to control anger, and reduced 

stress and aggression.  

Sense of self 

and school 

engagement 

 Identified by teacher. 

 Improvements to self-confidence, respect for self and others.  

 Being able to respond more calmly and productively to 

stressful situations 

 Being aware of their own skills and resources  

 The teacher felt that these improvements would promote 

better engagement with lessons and better relations with 

peers and teachers.  

Based on the Theory of Change and 

workshop feedback, four 'outcomes' were 

identified as a priority to assess as part of 

evaluation of the Real-Talk programme. 

This included well-being, self-esteem, 

anger/aggression, and engagement with 

school. Young people felt that the 

surveys we piloted to assess these types 

of change were acceptable and feasible 

to complete.   

The Theory of Change assumes that young 

people will attend the programme over 

several sessions, and teacher feedback 

indicated that this was one of the 

difficulties with the earlier school pilot. 

We therefore also asked young people to 

list things that would either encourage or 

discourage them from attending the 

programme, which could be used to 

inform later pilot work. 

  

SCHOOLS-BASED PILOT EVALUATION 

FINDINGS 

SURVEY RESPONSES 

Due to very small numbers these findings 

are preliminary and descriptive only. 

Further quantitative (numeric) data is 

required from a much larger sample of 

young people before any conclusions 

about the size and significance of 

changes can be drawn. 

PUPIL REFERRAL UNIT (PRU) 

Completed surveys were received for 

well-being (n=8 before and after), self-

esteem (n=8 before, n=5 after) and 

engagement with learning (n=9 before, 

n=5 after). Average scores increased 

slightly (indicating improvement) for 

well-being (26.8 to 28.6 points) and self-

esteem (25.3 to 26.4 points), and to a 

greater extent for engagement with 
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learning (81.0 to 89.8). The Modified 

Aggression Scale survey was not 

completed by this group. 

SECONDARY SCHOOL 

Completed surveys were received for 

well-being (n=3 before, n=7 after), self-

esteem (n=4 before, n=7 after) and 

aggression (n=4 before, n=7 after). 

Average scores increased (improved) 

slightly for well-being (22.9 to 23.3 

points) but decreased slightly for self-

esteem (22.8 to 21.1 points). There were 

improvements (reduced scores) observed 

for the bullying and anger subscales (both 

reduced from 3.3 to 2.7 points) of the 

Modified Aggression Scale, but no change 

in the fighting subscale (3.5 to 3.6). The 

engagement with learning survey was not 

completed by this group. 

VERBAL FEEDBACK 

Teachers and pupils identified three 

broad types of improvement since 

attending sessions: 

 Physical fitness and strength;  

 Boxing skills development and a 

greater desire to take part in physical 

activity; and, 

 Mental, emotional and behavioural 

factors (e.g. anger, aggression, well-

being, stress, positive mindset) 

Despite concerns about boxing increasing 

aggression, feedback indicated that the 

sessions were a way of releasing stress 

and anger, helped pupils to learn how to 

manage and channel their anger, and 

helped them to change the way they 

reacted to events that might trigger such 

feelings. Behavioural changes were 

facilitated by development of self-

discipline, improved self confidence and 

self-esteem.  

Teachers also reported that the sessions 

were an opportunity to praise pupils, 

helped build trust and improve 

relationships with students. 

While the boxing and group discussions 

were independently perceived to have 

their own benefits, it was the 

combination of these approaches which 

respondents felt had the greatest 

benefit. Both staff and pupils reported 

that the skills, values and attitudes of 

AYBI staff themselves enabled the 

positive changes to occur.  

Some potential improvements or 

amendments to the programme were 

suggested which may enhance retention 

of pupils attending after school sessions 

and increase engagement with the group 

discussion work. All staff indicated a 

desire to continue working with AYBI. 

EXISTING RESEARCH EVIDENCE FOR 

IDENTIFIED PATHWAYS 

We were unable to find any studies 

specifically addressing the relationship 

between non-contact boxing and any of 

the outcomes of interest. There was also 

very little evidence for interventions 

which combined physical activity with 

socio-emotional learning, self-regulation, 

or other group discussion (e.g., ‘circle-

time’). 

 There is consistent evidence for a 

positive influence of physical activity 

on physical, mental and emotional 

well-being [1-7], as well as positive 

self-concept (e.g. self-esteem) [8-12] 

among children and adolescents. This 

evidence comes from a range of 

systematic reviews, meta-analyses and 

reviews-of-reviews.  

 A systematic review and meta-analysis 

of the influence of physical activity 
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and school engagement among young 

people, which found evidence for a 

small but significant association. 

Importantly, the strength of 

association was greater among studies 

of higher quality.[13] 

 A review of the influence of physical 

activity on aggression concluded that 

studies examining competitive contact 

sports (primarily studies of US college 

student team sports), indicated 

participation is linked to an increase in 

aggression. However, higher quality 

studies, and studies of leisure time, 

exercise interventions and martial 

arts.[14] 

 Finally, there is considerable evidence 

for socio-emotional learning 

programmes which have similarities to 

the Real-Talk approach, though 

further work is needed to explore 

what works, for which young people 

and in what contexts. Available meta-

analytic level evidence suggests 

programmes can positively influence a 

wide range of social, emotional, 

behavioural and academic outcomes. 

The SAFE acronym (Sequenced, Active, 

Focused, and Explicit) defined those 

programmes that were more 

effective.[15-20]  

 

CONCLUSIONS AND FUTURE WORK 

The preliminary findings provide support 

for the capacity of the Real-Talk 

programme for young people who, for a 

variety of reasons, may be at risk of 

social exclusion. This includes positively 

influencing young people's sense of self 

(confidence, esteem, and awareness), 

supporting mental, emotional, and 

behavioural well-being, promoting 

physical health and supporting 

engagement with school. 

The pilot findings and existing evidence 

based provide suggest that the 

programme may influence its longer term 

goals of encouraging retention and 

engagement at school, avoiding 

involvement in criminal or aggressive 

behaviour, and promoting good mental 

and physical wellbeing.  

Further work is however needed to 

evaluate this project on a larger scale in 

different contexts. This is to quantify and 

assess the significance of changes 

experienced by young people, and to 

assess whether and how the Real-Talk 

programme could influence other young 

people in different settings, or whether 

some young people may be more or less 

likely to benefit.
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INTRODUCTION 

Grounded in and inspired by the lived 

experience of its founder, Albert 

McEyeson, the Action Youth Intervention 

Project (AYIP) and its Action Youth 

Boxing Intervention (AYBI) programmes 

are based in the London Borough of 

Camden. Through non-contact boxing 

training and young person development 

work, the overarching aims of the project 

and underpinning programmes are to 

empower local young people who might 

be at risk of social exclusion to have self-

awareness of irrational beliefs; help 

change their ways of thinking or belief 

systems, and promote self-worth, social 

and physical wellbeing.  

AYIP coaches and peer mentors are all 

qualified Box England trainers. In 

addition, coaching staff and peer mentors 

between them hold a range of 

qualifications and expertise including 

fitness training, youth development 

mentoring and counselling. AYBI currently 

has three main components.  

ACTION YOUTH INTERVENTION 

PROJECT 

This project 

provides 

community 

based boxing 

skills training 

to young 

people 

involving a mixture of non-contact boxing 

skills and fitness training. Sessions are 

held on Saturdays at a local community 

centre and are free to attend. Through 

these sessions, interested young people 

can work towards qualifying for the Box 

England non-contact award programme. 

Once qualified, young people can act as 

peer mentors with AYBI and go on to 

develop further training qualifications. 

FIT AND FED 

During the longer school holidays, some 

low income families may find it harder to 

provide food and entertainment for 

children. Summer camps, holidays away 

and so on are unaffordable for many 

families. Fit and fed provides free holiday 

activities in neighbourhoods which need 

it most, including a variety of activities 

and a nutritious meal every day. AYBI has 

been funded to deliver Fit and Fed 

programmes in Camden through the HS2 

Camden Fund. 

THE AYBI REAL-TALK PROGRAMME 

AYBI has 

formulated a 

schools-based 

programme – 

AYBI Real-Talk - 

which is the 

focus of this report. The Real-Talk 

programme combines non-contact boxing 

training with group ‘circle-time’ 

discussions and one-to-one work using a 

range of techniques including Cognitive 

Behavioural Therapy (CBT), Rational 

Emotive Behaviour Therapy (REBT), social 

life skills training, motivational teamwork 

skills activities and goal setting.  

Weekly sessions are delivered at local 

schools and Pupil Referral Units (PRUs), 

by mentors with combined qualifications 

and experience in delivering REBT/CBT 

techniques, mindfulness and boxing 

training. An academic programme lead 

and qualified teacher has also developed 

materials to support the Real-Talk 

programme in relation to goal setting and 
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pathway planning about education and 

learning. In future, AYBI aims to expand 

provision to special education needs 

(SEN) pupils in alternative schools’ 

provision. 

At participating schools, teachers help to 

identify young people who are at risk of 

social exclusion, those whose behaviour 

can be challenging or who have been 

involved in criminal behaviour, and/or 

those experiencing social isolation and 

low self-esteem. Students may also be 

experiencing challenges with engaging 

with learning, behaviour and emotional 

issues.  

After half an hour of intensive non-

contact boxing training, the remaining 

session involves one-to-one and group 

circle time discussions. These encourage 

young people to self-identify challenges 

they experience in and outside of school 

and barriers to learning linked to 

negative and irrational thoughts. Mentors 

also coproduce pathway plans with young 

people to work towards achieving their 

own identified goals. 

The Real-Talk programme aims to support 

young people to stay in and engage with 

school, avoid criminal behaviour, and 

promote good mental and physical 

health. In doing so, the programme hopes 

to promote self-empowerment, self-

worth and awareness of irrational beliefs 

among young people to change their 

behaviour, to be able to make the right 

choices in life, and ultimately, to have 

fulfilled lives as active members of 

society.  

FUNDING AND FUTURE PLANS 

AYBI has received funding from multiple 

sources, including the Big Lottery, 

Camden Giving, and HS2 Camden Fund to 

deliver their core community and 

schools-based components.  

AYBI’s future plans are to consolidate 

existing relationships with local schools, 

expand provision to more schools locally 

and London-wide, and to develop a solid 

evidence base for programme activities. 

EVALUATION AND COMMUNITY-

UNIVERSITY PARTNERSHIPS 

In August 2018, AYBI received funds from 

the UCL Centre for Coproduction in 

Health Research to coproduce a pilot 

project with a University College London 

(UCL) researcher in the Department of 

Applied Health Research, who is also one 

of the leads of the Health Inequalities 

Research Network (HERON) based at 

King’s College London (KCL). Since then, 

AYBI have also co-designed a pilot 

evaluation of their Real-Talk programme 

at two local schools, in collaboration with 

HERON.  

These relationships have been expanded 

through the development of a 

partnership, ‘United. One For All’, 

between four London-based organisations 

which work with young people, engaging 

them in physical activity to support their 

wellbeing in different ways. This 

partnership aims to help build the 

evidence base, share learning and 

promote the role of physical activity in 

young people’s wellbeing and 

development. 

This report summarises the aims, 

methods and findings of the pilot 

evaluations conducted with the UCL 

Centre for Coproduction in Health 

Research and HERON. It will also 

summarise existing research literature 

which supports the underpinning 

rationale of AYBI.  
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PROJECT AIMS  

METHODS 

CENTRE FOR COPRODUCTION IN 

HEALTH RESEARCH PILOT 

STEERING GROUP MEETINGS 

The pilot 

involved 

bringing 

together a 

co-

production 

team 

including 

AYBI staff, a UCL researcher, two young 

person representatives and a local Child 

and Adolescent Mental Health (CAMHS) 

worker. 

The team met for three coproduction 

Steering Group meetings held at a local 

community centre between September 

and December 2018. The first meeting 

developed team ground rules, identified 

the knowledge and skills of each member 

and any gaps, and started planning 

participatory workshops with young 

people with experience of AYIP Saturday 

sessions. 

Component Aims 

Centre for 

coproduction 

in health 

research pilot 

 

 Build a relationship between AYBI and UCL to encourage links 

between the University and local community organisations. 

 Support the development of research and evaluation skills of 

AYBI staff. 

 Work with young people in a series of participatory workshops to 

trial new programme materials and to co-design an evaluation 

plan which addresses the information needs of young people, 

programme leaders, current and potential funders. 

 Lay the ground work for a larger funding proposal for a 

coproduced evaluation of AYBI Real-Talk programme and public 

engagement activities.  

School's 

evaluation 

pilot 

 

 Test out an approach to evaluation of the Real-Talk programme 

at two local schools, including a secondary school and a Pupil 

Referral Unit. 

 Assess feasibility and acceptability of delivering before and 

after surveys to young people assessing change in well-being, 

self-esteem, aggression and school engagement. 

 Obtain feedback about the programme from young people and 

teachers. 

 Assess change in survey scores before and after attending a 

series of Real-Talk sessions. 

 Develop a plan for a wider evaluation of Real-Talk programme, 

and to assess the feasibility and acceptability of conducting 

such a study in local schools. 
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The second meeting involved the 

coproduction of a Theory of Change for 

the Real-Talk programme and continued 

planning of participatory workshops. The 

Theory of Change was developed on a flip 

chart with post-it notes. The team 

responded to a series of questions to 

identify and write on post-it’s the 

following elements: 

 Long term goals/impact  

 Short and intermediate outcomes 

needed to achieve those goals  

 Programme activities (outputs) 

and links between programme 

activities and short/intermediate 

term goals 

 Factors that would enable the 

activities to influence identified 

outcomes  

 Underlying assumptions and, 

 Resources required to implement 

the programme.  

The final meeting involved a discussion of 

findings from the workshops in relation to 

the Theory of Change developed in the 

previous meeting, and about implications 

for further evaluation. It also provided an 

opportunity to reflect on the 

coproduction process and decide on next 

steps. 

PARTICIPATORY WORKSHOPS 

As the Real-Talk programme was not 

currently running sessions at a local 

school at that specific time, we included 

young people who had regularly attended 

Saturday community-based sessions. In 

total, eight young people aged 13 to 18 

years attended a series of three weekly 

workshops at a local community centre, 

each lasting two hours.  

Information sheets were provided, and a 

consent from a parent/guardian was 

sought for young people aged under 16 

years for their participation in the 

workshops.  In addition, young people 

were reimbursed £30 Love2Shop vouchers 

to acknowledge their time given during 

the workshops. In each workshop notes 

were taken by the university-partner 

facilitator and pictures of the outputs 

were taken. No pictures were taken 

which would identify any individual young 

person. 

WORKSHOP 1 

The first 

workshop 

tested out 

relaxation 

and 

breathing 

techniques 

as part of boxing cool down time and 

asked for feedback. Young people were 

also asked to try the breathing exercises 

every day for a week and write down 

their thoughts about it to discuss at the 

next session. They were then split into 

two groups (younger and older age 

group).  

First, groups were asked to each write or 

draw on a post-it note any changes that 

they felt they had experienced as a result 

of taking part in AYBI, if any. A flip chart 

was presented which listed the types of 

changes they might consider, including 

changes in attitudes, beliefs, physical or 

mental state, behaviours, relationships, 

knowledge and skills. They were told 

they could write anything that came to 

mind even if it was not linked to any of 

the listed types of change. They were 

then asked to discuss this in groups. 

Next, each group was presented with 

cards detailing the ‘outcomes’ or types of 

change that had been identified in the 
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Steering Group in developing the initial 

Theory of change. One type of outcome 

or change was written on each card. The 

groups were asked to discuss how the 

changes they had identified fit with the 

cards, and to mark with a green dot those 

they agreed with or a red dot for those 

they did not.  

Finally, we asked them to arrange their 

post-its and the cards they agreed with 

on flip chart paper to show how they 

thought they related to each other, to 

draw lines linking changes together, and 

to discuss what they thought it is about 

AYBI activities or the way they are run 

that influences these changes.  

WORKSHOP 2 

The second 

workshop aimed to 

introduce young 

people to yoga for 

relaxation, 

stretching and 

strength as a 

compliment to their 

boxing activity; 

and, to test out a series of survey 

questionnaires linked to the outcomes 

they had identified in the previous week.  

First, a qualified teacher led a 45 minute 

Asana yoga session, and afterwards 

offered the young people nutritious 

home-cooked vegan food as an 

introduction to discussing the importance 

of healthy eating and hydration. Verbal 

feedback was then sought, as well as 

feedback from the breathing ‘homework’ 

exercise from the previous workshop. 

Next, young people were again split up 

into two age-based groups and asked to 

anonymously complete a series of 

surveys. This included: 

 The Shortened Warwick and Edinburgh 

Mental Wellbeing Survey 

(SWEMWBS)[21] 

 The Rosenberg Self-esteem survey[22] 

 The Modified Aggression Scale[23] 

 The Strengths and Difficulties 

Questionnaire[24] 

After completing the surveys, young 

people were asked to feedback about 

how relevant they thought they were in 

relation to the outcomes they had 

identified the previous week, ease of 

completing, language of items, 

acceptability of completing the surveys 

and any other comments. 

WORKSHOP 3 

The final workshop 

involved a further 

brief boxing 

training session 

followed by a 

discussion of 

healthy eating 

choices and 

hydration; exercises to identify things 

that they think would either encourage or 

deter young people from attending 

schools-based boxing sessions, and then 

discussion about how best to share 

findings from AYBI evaluation work – 

focusing on video. 

The healthy eating session involved 

presenting young people with a series of 

foods that were similar to each other in 

terms of price and type of food item but 

differed in terms of, for example, fat and 

salt content. This included things they 

might come across such as biscuits, 

prepared sandwiches, salads, crisps and 

drinks.  

Next we asked young people in two 

groups to write on two pieces of flip 

chart paper, one titled ’things that 
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would/do stop me from going to school-

based boxing sessions’, and the other 

titled, ‘things that would keep me 

coming back’, before swapping over 

groups.  

Finally, we discussed how to present 

findings from an evaluation of AYBI, 

focusing on the use of video/short film. 

Young people were shown part of a video 

clip of feedback about Newham’s ‘Right 

Here’ project as an example to discuss. 

Lastly, an informal discussion took place 

with a teacher from one school that had 

previously hosted the Real-Talk sessions 

to elicit their feedback on what 

evaluation elements they felt would be 

important to their or other schools taking 

part in the Real-Talk programme. This 

helped shape the HERON pilot, including 

further refinement of the Theory of 

Change, addition of another outcome 

measure linked to student engagement 

with learning, and the addition of 

questions to ask pupils and teachers 

about preferred format (e.g. timing) of 

sessions.  

SCHOOL'S EVALUATION PILOT 

The Real-Talk programme was delivered 

over 12 weeks to pupils in school years 7-

8 at two local schools, including one 

secondary school and one Pupil Referral 

Unit. Young people taking part in the 

Real-Talk programme, relevant teachers, 

and parents/caregivers were given an 

information sheet about the pilot 

evaluation and a consent form for taking 

part (see Appendix for information 

sheets, consent forms, and surveys).  

The pilot involved verbal feedback and 

the delivery of before and after 

questionnaires chosen based on feedback 

from those tested in the co-production 

pilot.  

QUESTIONNAIRES 

Questionnaires (Table 2 and Appendix) 

were given out by AYBI trainers during 

the second half of the first session, and 

again at the last session. 

Questionnaires were self-completed 

anonymously by students (n=17), and 

trainers/teachers were available to help 

with any questions they had about any of 

the surveys. Each survey took 

approximately five minutes to complete. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.mentalhealth.org.uk/projects/right-here
https://www.mentalhealth.org.uk/projects/right-here
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Table 2 Surveys distributed to Real-Talk participants 

Survey Description 

Rosenberg’s Self-Esteem 

survey[22] 

Assesses self-esteem using 10 items, with a 4-point Likert 

scale from strongly agree to disagree; e.g. "I am able to 

do things at well as most other people". Possible scores 

range from 0-30 points. Higher scores indicate greater 

self-esteem. 

Modified Aggression 

Scale[23] 

Assesses aggression with 22 items including subscales of 

'fighting', 'bullying' and 'anger', with a 5-point response 

scale (no opportunity, never, 1-2 times, 3-4 times, 5+ 

times. Higher scores indicate greater aggression on each 

subscale. 

Shortened Warwick and 

Edinburgh Mental 

Wellbeing Scale 

(SWEMWBS)[21] 

Assesses well-being according to frequency of occurrence 

of 7 positively worded statements over the past two 

weeks over a 5 point scale ranging from 'never' to 'often'; 

e.g. "I've been feeling optimistic about the future". 

Possible scores range from 7-35 and are scored using a 

conversion table. Higher scores indicate better well-

being. 

Engagement vs Disaffection 

with Learning: Student 

Report[25] 

Assesses positive engagement and disaffection with 

school learning. Scores range from 27-108, higher scores 

indicate greater engagement and less disaffection with 

learning.  

VERBAL FEEDBACK 

Verbal feedback was obtained by two 

HERON researchers (UCL/KCL). A topic 

guide was developed to elicit feedback 

from pupils and teachers. The topic guide 

covered overall thoughts about the 

programme, thoughts about the “Real-

Talk” (discussion) element, whether they 

perceived any changes before and after, 

or over the course of the sessions, good 

and less good things about the 

programme, and anything they would do 

to improve it (see Appendices for topic 

guides).  

Having been given an information sheet, 

teachers, pupils and their 

parents/guardian were asked for consent 

to audio-record feedback and use 

anonymous verbatim quotes, or otherwise 

to take written notes from verbal 

feedback (see Appendices for information 

sheets and consent form).  

Feedback was received from pupils who 

had taken part in the programme, 

including those at the local secondary 

school (n=6) and the PRU (n=4). At the 

PRU, feedback was not recorded as they 

did not return forms explicitly consenting 

audio-recording, but anonymous written 

notes were taken with verbal consent.  

At the secondary school group feedback 

was audio-recorded with parental signed 



Action Youth Boxing Intervention - Real-Talk programme 

16 

 

and pupil verbal consent. All students 

were reminded that reporting of their 

comments would not personally identify 

them and that it was their choice about 

whether or not to provide feedback. 

Teachers from the two schools involved 

in the pilot (n=5) were also approached 

for consent to provide verbal feedback. 

This was either audio-recorded with 

consent or recorded via field notes. 

ANALYSIS 

Scores on each of the surveys were 

summed for each participant, near the 

start (session 3/12) and end (session 

11/12) the sessions and entered into an 

Excel spreadsheet. Due to small numbers 

it was not possible to assess the 

statistical significance of changes over 

time, therefore average scores were 

calculated for each survey at both time 

points and are compared descriptively. 

Verbal feedback notes and audio-

recordings were written up or 

transcribed, and entered into a data 

management software programme, NVivo 

version 11.[26] After reading through the 

notes several times, data were coded 

thematically. This started with an initial 

round of descriptive coding to develop a 

framework which was discussed between 

the two researchers involved in data 

collection.  

Next, codes and the text they related to 

were examined, looking for patterns 

across the data to be developed into 

named themes linked to the evaluation 

aims. Finally, patterns between themes 

were examined across type of school and 

type of respondent (e.g. teacher vs pupil) 

to see if there were any differences or 

similarities in the views expressed. The 

themes and their interrelations were 

visualised with a diagram, which was also 

used as a cue to discuss the 

interpretation of the findings with the 

AYBI Steering Group formed as part of 

the coproduction pilot. 

FINDINGS 

COPRODUCTION PILOT 

THEORY OF CHANGE 

STEERING GROUP 

The main output from the Steering Group 

meetings was a draft Theory of Change 

(ToC), which was then refined following 

the participatory workshops and 

discussion with a teacher previously 

involved with the Real-Talk programme. 

The initial ToC coproduced by AYBI staff, 

peer mentors and researcher is 

illustrated in Appendix Figure 4.  

The AYBI team identified longer term 

goals/impact that they hoped to 

influence. These included reduced 

criminal behaviour; completing school 

and attaining GCSE's; improved 

employability; and good mental and 

physical health. Working back from this, 

intermediate outcomes required to 

achieve longer term changes were linked 

to improvements in engagement with, 

experience of and relationships at school; 

ability to control aggression and anger; 

social skills; decision-making and 

problem-solving abilities; and, ability to 

recognise, communicate and deal with 

challenges.  
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Finally, short term outcomes required for 

the achievement of intermediate and 

longer term outcomes were identified as 

improvements to self-awareness; self-

esteem; empathy; self-confidence; 

ability to connect with their values; and 

awareness and use of resources available 

to them. Weight loss and increased 

strength was also identified as both a 

short and longer term outcome. 

After listing the activities included in the 

Real-Talk programme (see Appendix 

Figure 4 green boxes), the team went on 

to identify a series of underpinning 

reasons explaining 'how and why' the 

activities influenced the identified 

outcomes. This included boxing related 

factors such as the types of young people 

that would be attracted to boxing, 

releasing tension making it easier to 

discuss challenges, and energising young 

people to be more alert and engaged 

with the talking element. Other reasons 

were about the way in which group 

discussion enabled young people to open 

up, hear others' experiences, realise they 

were not alone, hear how other people 

felt, and have confidence to speak up 

themselves. 

Finally, 'how/why' factors linked to the 

way sessions were run were also 

identified as important. This included 

creating a 'safe space', making young 

people feel heard, focussing on what 

young people think is important, and 

enabling them to self-identify issues to 

discuss as well as coming up with ways to 

overcome challenges themselves; and, 

talking positively about young people, 

praising them, promoting a 'growth 

mindset' and building trust. 

Key enablers of these 'how and why' 

factors were the availability of staff and 

peer mentors with the right interpersonal 

skills, qualifications, values and personal 

characteristics. Staff need to be credible, 

passionate, empathetic, and able to build 

trust and rapport with young people. 

Peer mentors also need to be able to 

build trust and to support the young 

people to open up. Finally, having a 

suitable venue and ensuring that 

activities are motivational, interesting, 

and regularly refreshed in order to 

encourage young people to keep coming 

back was also identified as important. 

PARTICIPATORY WORKSHOPS 

ToC development work during 

participatory workshops identified 

several overlapping outcomes and 

pathways. Young people tended to focus 

on more immediate and medium term 

changes rather than the longer term 

goals identified by AYBI. Three main 

areas of change were identified in the 

workshops: 

1. A "sense of self and social-skills" 

pathway (see below and Appendix Figure 

5 for full size image). Young people 

reported improvements to their self-

esteem (e.g. thinking that they had 

become a 'better person'), social skills 

(e.g. being more confident to interact 

with others), empathy (e.g. greater 

awareness of and ability to understand 

how others might feel), and confidence 

(e.g. linked to social skills and self-

esteem but also as a result of more 

positive self-talk). These were described 

such that the 'self' improvements and 

social skills improvements were 

reciprocally reinforcing, particularly over 

time as they attended more sessions.  

2. A "sense of self and physical health" 

pathway (below and Appendix Figure 6 

for full size image). Unlike the sense of 

self and social skills pathway which was 
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mutually reinforcing, this pathway was 

one directional and was particularly 

mentioned by the 'older' young people. 

Specifically, they identified that 

improvements to their physical fitness, 

weight, stamina, strength and muscle-

tone had made them more self-confident 

and improved their self-esteem.  

3. A "Stress, anger and well-being" 

pathway (see below and Appendix Figure 

7 for full size image). This pathway was 

identified by both 'younger' and 'older' 

young people. For them, boxing helped 

them to release tension, learn how to 

control anger, distract from negative 

thoughts and to learn discipline and 

respect for others.  

They reported that the group discussion 

reinforced these principles and helped 

them to put what they had learnt into 

the context of real world challenges and 

issues raised during discussions. In 

addition, they felt that positive 

mentoring and group discussion helped 

their mental state. These were linked to 

improvements in well-being, ability to 

control anger, reduced stress and 

aggression. While the younger group 

tended to emphasise the stress-related 

factors, the older group emphasised the 

anger and aggression elements. 

Finally, the discussion with the secondary 

school teacher involved with an initial 

pilot of the programme identified 

pathways more specific to school and 

learning, as illustrated in the "teachers' 

perspective" (see  below and Appendix 

Figure 8 for full size image). This teacher 

was asked to identify key outcomes and 

pathways that they thought would be 

influenced by the programme and would 

be important to schools to assess.  

The teacher identified improvements to 

self-confidence, and respect for self and 

others. In addition, being able to respond 

more calmly and productively to stressful 

situations, and being aware of their own 

skills and resources as important 

outcomes to consider.  

They also felt that if these elements 

were improved, then engagement with 

lessons and better relations with peers 

and teachers would follow. Importantly 

however, they emphasised that while 

engagement with lessons may be a 

realistic outcome for the programme, 

attainment in lessons would be more 

difficult to attribute to Real-Talk given 

the range of other competing factors 

influencing attainment. 

In developing this theory of change and 

examining specific pathways in more 

detail, it was important to identify any 

missing 'steps' or 'links' between longer 

term outcomes and the 

short/intermediate changes identified. It 

is also important to consider whether any 

of the pathways rely on assumptions 

about whether and how the programme 

would work, and for whom.  

In doing this, it is helpful to look at 

existing research evidence for the 

pathways distinguished; for example, 

whether physical activity such as boxing 

has been found to be associated with 

improvements to anger and aggression, 

and in turn, whether changes in anger 

and aggression have been found to 

influence future involvement in criminal 

behaviour. The links between short, 

intermediate and longer term outcomes 

are illustrated in the image below (see 

Appendix Figure 9 for full sized image). 

Question marks have been placed to 

illustrate pathways for which existing 

research evidence can be examined to 

support the ToC, or gaps in evidence 

identified. This is particularly the case in 
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relation to longer tem outcomes and 

impact since these are difficult to 

examine during evaluation studies which 

typically can only assess change over a 

few months or years.  
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SUMMARY OF COPRODUCTION PILOT 

FINDINGS 

SCHOOLS EVALUATION PILOT 

SURVEY FINDINGS 

Average scores on each survey were 

compared separately for the secondary 

and PRU schools. Due to very small 

numbers and incomplete survey 

completion these findings are preliminary 

and descriptive only. Further quantitative 

data is required from a much larger 

sample of young people before any 

conclusions about the size and 

significance of changes can be drawn. 

PUPIL REFERRAL UNIT (PRU) 

Completed surveys were received for 

well-being (n=8 before and after), self-

esteem (n=8 before, n=5 after) and 

engagement with learning (n=9 before, 

n=5 after). Average scores increased 

slightly for measures of well-being (26.8 

to 28.6 points) and self-esteem (25.3 to 

26.4 points), and improved to a greater 

extent in relation to engagement with 

learning (81.0 to 89.8). The Modified 

Aggression Scale survey was not 

completed by this group. 

SECONDARY SCHOOL 

Completed surveys were received for 

well-being (n=3 before, n=7 after), self-

esteem (n=4 before, n=7 after) and 

aggression (n=4 before, n=7 after). 

Average scores increased (improved) 

slightly for measures of well-being (22.9 

to 23.3 points) by decreased slightly for 

self-esteem (22.8 to 21.1 points). There 

were improvements (reduced scores) 

observed  for the bullying and anger 

subscales (both 3.3 to 2.7 points) of the 

Modified Aggression Scale, but no change 

in the fighting subscale (3.5 to 3.6). The 

engagement with learning survey was not 

completed by this group. 

 

Figure 1 Changes in well-being, self-esteem, and engagement with learning scores among Pupil Referral Unit (PRU) students 
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Figure 3 Changes in Modified Aggression Scale sub-domains among secondary school students 

 

VERBAL FEEDBACK FINDINGS 

Analysis of the verbal feedback elicited 

several themes about the influence of the 

Real-Talk programme, characteristics of 

young people who may benefit most, how 

specific elements of the programme 

affected these outcomes, and how the 

way the programme was delivered 

enabled the changes to occur.  

PERCEIVED OR OBSERVED CHANGES 

AFTER ATTENDING THE REAL-TALK 

PROGRAMME 

The changes pupils and teachers 

identified fell into three broad 

categories: physical; skills development 

and attitudes towards physical activity; 

and, mental, emotional and behavioural 

changes 

PHYSICAL CHANGES 

Physical changes were identified which 

were differentially described by teachers 

and pupils. Students emphasised 

intermediate gains to physical health, 

fitness, stamina, and strength: 

“Like my fitness is much better than 

before and my strength. We can do it more 

longer instead of getting tired than before 

when we used to get tired.” Female, pupil, 

secondary school. 
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“It like helped my stamina, helped me get 

fitter.” Male, pupil, secondary school. 

In contrast, teachers - in particular at the 

PRU - emphasised the immediate physical 

changes after a session linked to the 

release of energy and a sense of calmness 

post-session: 

“I think when you see them at the end of a 

session [they are] a lot calmer, so much 

more calm.” Teacher, PRU. 

SKILLS DEVELOPMENT AND 

INTENTIONS FOR FUTURE ACTIVITY  

When asked if they had noticed any 

changes since coming to sessions, 

teachers and pupils both identified and 

attached importance to improvements in 

their boxing skills. This included 

improvements in footwork, pad work and 

punches, speed, coordination and 

combination work. In addition, all of the 

pupils had either already started boxing 

outside of school or said that they would 

like to in the future.  

“I’ve seen one student in particular, want 

to do more as a result of that - the 

experience with the group, wants to carry 

on, wants to know where these guys are, 

wants to hook up with them, wants to be 

the champion of London or whatever, you 

know.” Teacher, PRU. 

MENTAL, EMOTIONAL AND 

BEHAVIOURAL CHANGES 

The main types of change identified were 

mental, emotional and behavioural 

changes observed or experienced either 

directly before and after a session, or 

over time attending multiple sessions. 

These included improvements in the 

experience of and ability to control anger 

and aggression; self-esteem and self-

confidence; and, wellbeing.  

Improvements to anger and aggression 

was an important finding since 

anecdotally and as reported by one 

secondary school teacher, it had been a 

concern among some parents and 

teaching staff that boxing would 

encourage and exacerbate these. It is 

possible that in the very early stages of 

the programme, pupils may ‘test out’ 

their new skills outside of the session as 

identified by one teacher, “It’s natural 

that they were wanting to test out new 

skills, maybe do some joke boxing in the 

playground”.  

However, the same teacher felt it was 

important that schools do not 

misinterpret this ‘testing out’ as leading 

to long term or meaningful increases in 

aggressive behaviour, but would settle 

down. This ‘settling down’ is linked both 

to the novelty wearing off and to the 

gains in self-discipline and greater 

engagement with and rapport with 

instructors over time, as supported by 

the observations of another teacher: 

“At the beginning when we started with 

AYBI, it might have been that they came up 

wanting to pull on some gloves and wanting 

to just bash each other a bit. We’ve 

reminded them that that’s not what the 

session is, and together with the 

instructors we’ve told them, yes you can 

put some gloves on, make sure someone’s 

got some pads on, and it’s all about the 

pad work – you’re not allowed to hit each 

other with the gloves on, and you’ve gotta, 

we expect levels of your behaviour to 

[improve] and now we’ve got very 

different sessions than we did 6 or 7 weeks 

ago.” Teacher, PRU. 

Furthermore, the feedback from pupils 

and teachers indicated that, rather than 

promoting anger and aggression, the 

sessions become a way to express and 
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channel these emotions and behaviours, 

and that this effect is reinforced by the 

one-to-one and group discussions where 

pupils learn to respond more 

appropriately when feeling challenged. 

Particularly among male pupils, sessions 

were described as enabling them to 

release, control, channel and distract 

from feelings of anger. Boxing was 

described as helping to release stress and 

‘let go’ of negative emotion, and as a 

better outlet or way to express feelings 

of anger: 

“If you’re in school and like sometimes you 

feel stressed out or like you get angry at 

people and you just want to get the anger 

out yourself. Me, the way I take my anger 

out is by coming to boxing or hitting like a 

small bag or something like that – so that’s 

why I come to boxing to like release my 

stress and to calm down.” Male, pupil, 

secondary school 

“Before I done the boxing I used to feel 

really angry and stressed out throughout 

the lessons, including if you had a 

detention or just being picked on for no 

reason, or stuff like that – and then when I 

started coming to the boxing I started to 

forget all those things and then just focus 

on what I’m doing right now and not the 

past.” Student, secondary school 

“I know how to take anger out in a 

different way now.” Male, pupil, PRU 

In addition to releasing anger and stress, 

both pupils and teachers noted other 

changes, such as being calmer after 

sessions, and exhibiting an ‘improved 

mental and emotional state’. For 

example, one teacher noted: 

“It puts them in a better position in terms 

of their headspace.” Teacher, PRU 

Pupils themselves identified other 

behavioural and emotional skills learnt 

during the sessions which they explicitly 

perceived as translating to their day to 

day school lives and were also linked to a 

better ability to cope with feelings of 

stress, frustration and anger. For 

example, this included improved 

patience, no longer reacting or getting 

stressed when others ‘say mean stuff’, 

and, getting in less trouble due to greater 

self-discipline, greater task focus, and 

less disruptive behaviour.  

“I think I probably get in less trouble yeah 

cos like I used to get detentions like 

probably three times out of five days of 

school, so like now I get like probably – like 

I don’t really get detentions any more. So 

what changed – like for me, I know like how 

to like release anger, like I don’t really 

need to like to punch something or, but 

boxing’s more like, self-discipline.” Male, 

pupil, secondary school 

“I used to have, well a bit more detentions 

than now and the reason is because, in 

class you, can easily be picked on or be 

disruptive or anything, and then what 

boxing taught me that is to just ignore it 

and just focus on what you’re doing – like 

when you’re punching a bag you are only 

focusing on one thing, you are only 

punching the bag, not looking at nothing 

else and the same thing is it’s related to 

your work and stuff like that.” Male, pupil, 

secondary school 

Finally, two of the teachers identified 

that since attending the sessions there 

had been improvements in pupil self-

confidence and self-esteem, and that this 

was linked to the skills involved in 

boxing. 

“it fully engages them in terms of offering 

them, not just the visceral aspects of 

boxing, but also the discipline of boxing, 
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the confidence it gives students who 

haven’t necessarily had a boxing 

opportunity before...to understand um, 

from a thinking point of view what’s 

involved in a process like boxing as well. 

And those are all the things involved, that 

have got to do with learning – it’s about 

learning about yourself and it’s about 

raising your own confidence and esteem – 

so all these things really you can do 

through boxing even if it’s just an hour.” 

Teacher, PRU 

“Like we always say we are doing boxing, 

like I’m proud of saying that, I’m proud of 

going to it and yep participating in sports.” 

Male, pupil, secondary school 

STUDENTS WHO MAY PARTICULARLY 

BENEFIT 

Teachers at the secondary school and 

PRU identified groups of students who 

they felt would particularly benefit, 

either at the time of promoting the 

sessions or upon observation of them. 

“We selected students who clearly 

struggled to manage their emotions, 

largely anger and shall we say behaviour 

that challenged, or those who could do 

with practice developing their voice, who 

were shy or quiet.” Teacher 1, secondary 

school 

“I think certainly for our more hard to 

reach – because you know we do have, you 

know some are more hard to reach than 

others, there’s a big difference in just 

before the session and just after.” 

Teacher, PRU 

"We had a number of challenging pupils 

that were regular participants at the 

session and it has resulted in improved 

behaviour within their school lives and 

improved relationships between them and 

their teachers."  Teacher 2, secondary 

school 

While young boys from year 7 upwards 

were highlighted as a group of interest, 

teachers from both schools felt it would 

be beneficial for girls too, and that the 

flexibility of the sessions could enable 

this further in future, for example, 

offering girls-only sessions. 

HOW AND WHY THE REAL-TALK 

PROGRAMME INFLUENCES CHANGE 

The Real-Talk programme was perceived 

to differ from other schools-based 

interventions focussing on sport or 

therapy or development work alone. Both 

elements were reported to have their 

own influence but it was the combination 

of approaches that was important to 

pupils and teachers. Mechanisms of 

change linked to the separate elements 

are described first, before highlighting 

the additional value of their combination, 

and lastly, describing the skillset brought 

by AYBI staff that enabled the 

programme to influence change. 

NON-CONTACT BOXING 

As described above, our findings 

illustrate that pupils and teachers 

involved with sessions perceived boxing 

to be a good outlet for feelings of anger. 

Moreover, the development of skills they 

themselves attributed to non-contact 

boxing – self-discipline, patience, focus, 

and not reacting unnecessarily – were 

also skills that enable management, 

control and more appropriate channelling 

of anger, as well as improved focus in 

class. Some of the underpinning reasons 

for this were identified by one of the PRU 

teachers. Namely, that non-contact 

boxing requires the simultaneous exercise 
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of both mental and physical skills and 

also the development of self-discipline. 

“Obviously they are a bit tired because it’s 

quite an intense session it uses up a lot of 

energy, um and as well as there’s a sense 

amongst them that it uses all the different 

types of faculties if you want to call them 

that – so it uses your brain it uses your 

body.” Teacher, PRU 

This approach to self-discipline was 

emphasised and nurtured through the 

one-to-one and group mentoring 

activities trainers, who encouraged pupils 

to see a link between the development of 

boxing skills and those linked to goal 

setting and achievement more widely. 

“I think you need to be really disciplined at 

boxing – you can’t do it - the best boxers 

have got to be some of the most disciplined 

people around, and I think what he’s trying 

to do is get all of us in a sense, even the 

staff here, to understand that the 

discipline of boxing means the discipline of 

setting goals for yourself and trying to 

achieve through really understanding what 

you’ve got to do to get there.” Teacher, 

PRU. 

GROUP DISCUSSION  

This idea that the group discussion 

reinforces the values and skills developed 

through boxing was mirrored by the 

students. 

“The group discussion is helpful, it helps 

me understand why they do boxing.” 

Female, pupil, PRU 

The importance of the group discussion 

was also reflected on by staff. 

“I think if it was just boxing and goodbye 

then perhaps it wouldn’t have, well it 

would have a point but it wouldn’t be quite 

the point that we like to have here at [X 

place] which is the reflection, the 

understanding what’s just happened and 

then the moving forward from that.” 

Teacher, PRU 

Specific mechanisms underpinning the 

group discussion were identified by 

pupils, including being an opportunity to 

hear others opinions, hear about how 

other pupils feel, and helping their self-

confidence. Pupils reflected that it was 

unusual for them to have a space where 

they could talk, and felt comfortable 

talking to each other and AYBI staff. 

“The best part of the sessions for me was 

like when we all start talking about our 

lives sometimes, and how we handle 

school, and how we do things in our lives.” 

Male, pupil, secondary school 

“At home like you might not talk about 

your day, yeah so you can talk about it with 

people that actually know what you’re, 

like know how your feeling because they’re 

at school, other than like say your parents 

or your siblings who are not in the same 

environment as you so.” Male, pupil, 

secondary school 

This was supported by the feedback from 

the young people involved in the 

participatory workshops during the 

coproduction pilot, and which informed 

the theory of change pathways around 

development of social skills. For 

example, that listening to others talk 

makes them more confident in speaking 

up themselves and pupils learn that other 

students experience similar things and 

feelings. 

COMBINING MIND AND BODY 

The benefits of the combined approach 

was particularly emphasised by teachers, 

and is what made the Real-Talk 
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programme stand out from other 

interventions. 

“Though there are lots of boxing things out 

there, e.g. I think the police do a boxing 

session, that we could get to come in and 

run sessions internally or than run sessions 

externally, but the selling point for us and 

what really captured our attention was the 

mix of fitness and boxing but also the work 

around building respect, important people 

in their lives, learning how to support and 

engage one another, mutual respect, 

emotional resilience and personal 

development – we thought that was 

something that was really needed.” 

Teacher, secondary school 

“Yeah cos there’s a lot of clubs, like well 

some of the clubs like for instance 

football, basketball, you don’t really do 

that kind of thing like talk at the end and 

see how each other person feels about 

themselves and stuff like that.” Female, 

pupil, secondary school 

By releasing energy and letting go of 

stress, the physicality of the boxing 

enabled pupils to focus and feel calm 

enough to talk about issues that 

otherwise would make them feel tense, 

putting in them a ‘better headspace’ for 

discussion.  

Moreover, the instructors were able to 

use the boxing skills developed as a way 

in, something to hang the discussions 

about goal setting on, and as a way to 

represent the concepts they were trying 

to get across to the pupils, such as a 

positive mindset. 

“I think it’s really good that he’s got them 

in that thinking space after a session and 

he’s obviously wanting to um, to link the 

activity to something a bit wider, which is 

great.” Teacher, PRU 

AYBI STAFF SKILLSET 

Teachers and pupils identified several 

positives brought by the AYBI instructors 

that encouraged pupils to attend and 

interact and enabled them to get the 

most out of the sessions. 

Positives identified by three male pupils 

at a PRU included that the instructors, 

‘encourage you to do more’, ‘include 

everyone to participate’, and are 

‘understanding and nice to everyone’. 

Similarly, secondary school pupils 

reported: 

“It’s fun and they’re kind and they do 

really fun stuff to help you with your 

fitness and um like diet and everything.” 

Male, pupil, secondary school 

“The teachers are people that you feel it’s 

comfortable talking to and you know they 

will help you and they won’t say anything 

like go oh why are you talking like that, 

like they will try to do something or they’ll 

make sure that you can have, they’ll help.” 

Female, pupil, secondary school 

It is likely that these qualities enabled 

the development of rapport and trust 

which was essential for the programmes’ 

success. 

"We are really happy with the 

professionalism of the coaches and their 

ability to engage and inspire our pupils." 

Teacher, secondary school 

 “What Albert and his staff have done is 

they’ve really worked on trust, you know 

in boxing as well you’ve got to trust your 

partner you’ve got to trust the person 

holding the pads, and um I think that part 

of it as well has helped us in our 

relationship, you know these guys you can 

trust them, you can work with them you 

can do all sorts of things.” Teacher, PRU 
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They’ve been brilliant, I think they’re a  

flexible team, I’m always talking to them, 

they’re always talking to me, and I think 

that’s what makes it a really fruitful 

session, we get quite a lot from it. Even if 

they might not think it, I’m pretty sort of 

– I’m watching all the little things and big 

things to just kind of check, and in the time 

they’ve been here they’ve all been great, 

they’ve been really good – you know really 

respectful, and really, really good with the 

students as well, you know understanding 

what they need as well – so I’ve got nothing 

but praise for them, and thanks as well for 

the way in which they’ve conducted 

everything really.” Teacher, PRU 

POTENTIAL IMPROVEMENTS OR 

AMENDMENTS 

Finally, we asked about any potential 

improvements to sessions. For one 

secondary school teacher at  a school 

that had initially tried to select students 

who they thought would benefit most, 

they felt that in future sessions should be 

open to all and then teachers could 

encourage those who they thought would 

benefit most.  

Where sessions were offered after school 

rather than as part of the school day, 

retention of students may be an issue 

especially as there can be many 

competing priorities for young people 

that hinder them from staying on.  While 

there was often a ‘core’ group of pupils 

who came to most or all sessions, several 

did not attend regularly. This mirrored 

feedback from participatory workshops 

where young people identified several 

barriers to after school attendance 

including tiredness, hunger, friends not 

going, darkness and cold in winter, and 

just wanting to get out of school after a 

long day. Teachers additionally identified 

that sessions in the summer, or over 

Ramadan may be more difficult for pupils 

to attend. Young people also identified 

ways to encourage attendance, including: 

 Keeping sessions fun and interesting 

 Offering sessions on more than one 

day as some days worked better than 

others 

 Being supportive and showing interest 

in their opinions 

 Allowing their school friends to come 

 Allowing breaks 

Bearing these in mind and taking steps to 

reduce these barriers may encourage 

more pupils to keep coming to after 

school sessions. Further, acknowledging 

that teachers can encourage students to 

attend but that this can be time 

consuming for them, findings ways to 

advertise the sessions to students directly 

may be helpful for schools. This could 

include advertising on digital 

screens/intranet, and assembly 

presentations. 

Other suggestions for the Real-Talk 

programme included offering the 

programme over longer periods of time, 

such a whole term or over two of the 

three terms, to encourage relationship 

building and rapport and to enable the 

pupils to gain more from the learning 

over time. Finally, the PRU teachers 

suggested that group discussion element 

could be difficult for their students when 

there were larger numbers and that it 

may be better to split them up into 

smaller groups for that part of the 

session. 
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DISCUSSION 

KEY FINDINGS 

The AYBI Real-Talk programme aims to 

support young people at risk of social 

exclusion to be able to live fulfilled lives 

as active members of society, with longer 

term goals to encourage retention and 

engagement at school, avoid involvement 

in criminal or aggressive behaviour, and 

to promote good mental and physical 

wellbeing. During a project coproduced 

with young people, peer mentors, 

teachers, AYBI staff and academic 

researchers; four pathways were 

identified through which the Real-Talk 

programme is thought to influence these 

goals.  

These were, a 'sense of self and social 

skills pathway', a 'sense of self and 

physical health' pathway, a 'sense of self 

and school engagement pathway', and a 

'stress, anger and well-being' pathway. 

We explored evidence for these pathways 

through a pilot evaluation at a secondary 

school and pupil referral unit. Pupils 

completed surveys near the start and 

towards the end of a series of 12 Real-

Talk sessions, and pupils and teachers 

also provided verbal feedback on their 

experience of the programme. 

The pilot project findings supported and 

provided greater details about each of 

the four pathways identified. This is a 

particular strength as the verbal 

feedback was entirely freely given 

without any steer towards discussing any 

of the four pathways, and the survey 

responses were self-completed by young 

people themselves. 

Survey responses indicated that over the 

short time between completing baseline 

and follow-up surveys, there were small 

improvements to well-being, self-esteem, 

and engagement with learning among 

PRU pupils. There were also small 

improvements to well-being and 

measures of bullying and anger among 

secondary school pupils. Due to limited 

time available during sessions, anger and 

aggression were not assessed among PRU 

students, while engagement with learning 

was not assessed among secondary school 

students. 

In verbal feedback, teachers and pupils 

identified three types of change since 

attending sessions – physical changes 

linked to fitness and strength; boxing 

skills development and greater desire to 

take part in physical activity outside of 

sessions; and, mental, emotional and 

behavioural improvements. Despite 

concerns about boxing increasing 

aggression, feedback indicated that the 

sessions were a way of releasing stress 

and anger, helped pupils to learn how to 

manage and channel their anger, and 

helped them to change the way they 

reacted to events that might trigger such 

feelings.  

Behavioural changes were facilitated by 

development of self-discipline, improved 

self confidence and self-esteem. While 

the boxing and group discussion work 

were independently perceived to have 

their own benefits, it was the 

combination of these approaches which 

was perceived to have the greatest 

benefit for pupils.  

Furthermore, respondents felt that the 

skills, values and attitudes of AYBI staff 

themselves enabled the positive changes 

to occur, including improved 

relationships between students and 

teachers.  
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Finally, some potential improvements or 

amendments to the programme were 

suggested which may enhance retention 

of pupils attending after school sessions 

and increase engagement with the group 

discussion work in certain school 

contexts.  

STRENGTHS AND LIMITATIONS 

The strengths of this pilot are that it was 

initiated by the community organisation 

and was coproduced with young people 

with experience of taking part in AYBI 

projects, peer mentors, AYBI staff, 

teachers and academic researchers. Each 

team member contributed their skills, 

expertise and knowledge to the team 

ensuring that the views of each group 

they represented were considered. 

Rather than imposing a researcher 

perspective on what was or was not 

important to evaluate and how the 

programme was thought to work, we 

worked together to achieve a rich 

understanding of the value of the Real-

Talk approach from different 

perspectives, and grounded the 

evaluation in the coproduced Theory of 

Change. We were also able to test out 

the Theory of Change and to assess 

evidence that the programme influenced 

the four pathways identified by gathering 

feedback from both young people and 

teachers in two different educational 

contexts. This included a secondary 

school and a pupil referral unit (PRU), 

which indicates that the programme is 

able to support young people with a wide 

range of needs.  

Weaknesses of the pilot are the small 

sample of size of students included in the 

pilot evaluation and incomplete before 

and after data. This means that drawing 

conclusions about the statistical 

significance of changes is not possible. 

Nonetheless, the purpose of a pilot is to 

have a better sense of how the 

programme works, to assess whether such 

an approach to evaluation is feasible and 

acceptable, whether it is measuring 

changes that are meaningful and relevant 

to those receiving the findings and taking 

part in the programme, and whether 

initial findings are supportive and likely 

to warrant further larger scale 

evaluation. These objectives have been 

achieved through this preliminary work. 

EXISTING EVIDENCE FOR IDENTIFIED 

PATHWAYS  

A full review of existing literature 

underpinning the range of potential 

pathways linking the Real-Talk 

programme to short, intermediate and 

longer term goals is beyond the scope of 

this report. Rather, review (or review-of-

review) level evidence for key elements 

identified in the coproduction work and 

schools evaluation pilot was considered 

where available.  

This is not a critical assessment of the 

literature, though as the studies 

identified include review of reviews and 

meta-analyses, it permits greater 

confidence in the strength of the 

evidence presented. 

EVIDENCE LINKING PROGRAMME 

ACTIVITIES AND OUTCOMES 

We discuss evidence linked to physical 

activity more generally as we were 

unable to find any studies of the 

association between non-contact boxing 

and any of the outcomes considered. 

There was also very little evidence for 

interventions which combined physical 

activity with socio-emotional learning, 

self-regulation, or other group discussion 

(‘circle-time’). We therefore present 
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evidence linked to these two components 

separately.  

Physical activity & anger/aggression  

 A systematic scoping review of studies 

examining physical activity and ‘off-

field’ aggression among young people 

found mixed results.[14] Studies that 

examined competitive contact sports, 

often in the context of US college 

student sports, tended to find that 

these sports were associated with 

higher levels of aggression. These 

studies tended to be of ‘low quality’, 

looking at cross-sectional associations 

rather than following up over time.  

 In contrast, studies examining leisure 

time, exercise interventions and 

martial arts, tended to find that these 

were associated with reduced 

aggression, with two studies finding no 

association. Studies finding physical 

activity reduced aggression tended to 

be of higher quality, examining 

changes over time. 

 Relevant to the Real-Talk programme, 

there was some evidence to suggest 

that physical activities which 

incorporated some ‘moral learning’ (as 

in martial arts), or time for 

‘reflection’, were more likely to be 

associated with reduced aggression. 

PHYSICAL ACTIVITY & WELLBEING, 

PHYSICAL AND MENTAL HEALTH  

This is a very well-researched topic, and 

physical activity is widely supported in 

UK public health and public mental 

health strategy.[27, 28] Relevant high-

level review findings are described 

below. 

 A meta-analysis of studies examining 

the impact of physical activity and 

mental health in school aged children 

and adolescents found that greater 

levels of both leisure-time physical 

activity and school sport were 

associated with lower levels of 

mental ill health.[7] 

 Similarly, a meta-analysis review of 

prospective cohort studies concluded 

that physical activity could prevent 

depression regardless of age and 

geographical region. Relevant to this 

report, compared to low levels, high 

levels of physical activity had a 

protective effect against the 

emergence of depression in people 

aged under 18 years.[5]  

 A systematic review of the influence 

of group-based and peer supported 

sport and dance programmes found 

evidence that these may promote 

wellbeing enhancement in youth 

groups in 15-24 year olds, although 

the quality of studies included was 

limited and warrants further study.[4]  

 A meta-analysis of physical activity 

interventions during adolescence 

found that these have significant small 

to moderate effects on self-concept 

(particularly for aerobic activity) and 

academic achievement as well as 

externalising problems and 

internalising (particularly in females) 

problems.[6] 

 A meta-analysis review found that 

physical activity during childhood led 

to significant improvements in mental 

health outcomes including reduced 

depression, anxiety, psychological 

distress, emotional disturbance, and 

self-esteem in children.[1]  

 A systematic review and meta-analysis 

of studies examining the association 

between levels of physical activity and 
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depression among young people 

(ranging from 8-19 years) found strong 

evidence for a concurrent 

relationship, and weaker though 

significant association with reduced 

future depressive symptoms.[3]  

 A systematic review and meta-analysis 

of Randomised Controlled Trials (RCTs) 

assessed the impact of physical 

activity interventions among samples 

of adolescents and young adults aged 

12–25 years, experiencing a diagnosis 

or threshold symptoms of depression. 

The review suggested that there is 

evidence for a strong association 

with reduced symptoms, though due 

to limited quality of included studies 

further research is needed to 

support and extend these findings.[2]  

PHYSICAL ACTIVITY & SELF-ESTEEM, 

SELF-CONFIDENCE, AND SOCIAL SKILLS 

 In a UK longitudinal study, Ahn et al. 

found that physical activity was 

associated with future improved peer 

relations in 11 year olds.[8]  

 A scoping review examined whether 

sport was associated with 

psychological and social outcomes 

known to predict substance use and 

abuse.[10] It reported evidence for 

positive psychological and social 

outcomes including self-esteem, self-

regulation, general life skills and 

pro-social behaviour although there 

were limitations in the available 

literature which meant conclusions 

could not be drawn. 

 A review of football participation, 

including for people with mental 

disorder, found that it can promote 

connectedness and wellbeing.[12] 

 A systematic review of RCTs of 

physical activity interventions among 

children and adolescents found 

evidence for improved self-esteem, 

though identified a need for higher 

quality studies to increase confidence 

in these findings.[11] 

 Finally, relevant to our pathway ‘sense 

of self and physical health’, a meta-

analysis of the impact of physical 

activity on physical self-concept in 

young people found strong evidence 

for improvements to perceived 

competence, perceived fitness, 

general physical self-concept, and 

perceived appearance.[9] 

PHYSICAL ACTIVITY & SCHOOL 

ENGAGEMENT 

 We found one systematic review and 

meta-analysis of the influence of 

physical activity and school 

engagement among young people, 

which found evidence for a small but 

significant association. Importantly, 

the strength of association was greater 

among studies of higher quality.[13] 

The underlying mechanisms linking 

activity to school engagement were 

unclear and require further research.  

 However, as engagement is a predictor 

of academic attainment this provides 

some evidence for the Real-Talk 

Theory of Change – although many 

other factors also influence school 

attainment so the influence of activity 

is likely to vary by pupil characteristic 

and their context.  

SOCIO-EMOTIONAL LEARNING AND 

SELF-REGULATION INTERVENTIONS 

 Socio-emotional learning (SEL) 

programmes including target many of 



Action Youth Boxing Intervention - Real-Talk programme 

34 

 

the same areas that the Real-Talk 

programme aims to address, including 

emotions recognition, stress-

management, empathy, problem-

solving, decision-making skills, as well 

as aiming to promote self-esteem and 

confidence.  

 Circle time (CT) is a schools-based 

intervention aiming to promote SEL, 

which the Real-Talk programme builds 

on. Pupils are encouraged to develop 

SEL in a safe and caring environment 

through a person-centred approach. 

SEL skills include listening, self-

expression, respecting others and 

problem-solving[29] Teachers act as 

facilitators, encouraging respect for 

one another, listening, appreciating 

other’s points of view and 

perspectives, and collective problem 

solving.  

 A meta-analysis of after school SEL 

programmes aiming to enhance 

personal and social skills of children 

and adolescents found that they were 

effective in increasing self-

perception and bonding at school, 

positive social behaviours, academic 

achievement and reduced problem 

behaviours. Similarly, schools-based 

(during school hours) SEL 

programmes were also found to be 

associated with significantly 

improved social and emotional skills, 

attitudes, behavior, and academic 

performance among school-aged 

children.[15]  

 However, only those SEL programmes 

using SAFE (Sequenced, Active, 

Focused and Explicit) approaches to 

learning were effective, and the 

majority of evidence relates to 

primary rather than secondary school 

age pupils.  

 The SAFE acronym reflects 

programmes which teach skills through 

a coordinated sequence of activities 

that links learning steps and provides 

young people with opportunities to 

connect these steps (S); promote 

learning by doing - or action (A); 

designate sufficient time and 

attention within sessions directed at 

skill development (Focused, F); and, 

provide young people with clear and 

specific learning objectives rather 

than more general ones [16]  

 Such guidance may be important to 

support the development of the Real-

Talk approach in future to enhance 

the extent to which it can support 

these skills. This is particularly 

important given findings of a meta-

analysis of studies assessing long term 

effects of schools-based SEL 

programmes found that they are 

associated with long-term reductions 

in positive social behaviour, socio-

emotional skills, conduct problems 

emotional distress and drug use.[19] 

 Self-regulation, is the 'ability to 

flexibly activate, monitor, inhibit, 

persevere and/or adapt behaviour, 

attentions, emotions and cognitive 

strategies in response to direction 

from external cues, environmental 

stimuli and feedback from others, in 

an attempt to attain personally 

relevant goals’[18], which is linked to 

positive well-being.  

 This ability reflects some of the aims 

of Real-Talk activities identified by 

AYBI staff and teachers, as well as 

some of the changes identified by 

young people. A meta-analysis of 

school-based programmes to promote 

self-regulation among adolescents 

identified significant improvements 
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in self-esteem in the short term and 

long term as well as reduced 

internalising behaviour in the short 

term. In particular, interventions 

targeting at-risk young people, those 

including asking for social support and 

those including monitoring and 

evaluation were particularly 

effective.[20] 

 Finally, a systematic review of review-

level evidence on schools-based 

violence prevention programmes 

(predominantly US-based) identified 

that those involving cognitive 

behavioural, social-emotional and 

peer mentoring/mediation 

programmes showed promise in 

reducing the levels of perpetration 

of peer aggression.[17] 

IMPLICATIONS & FUTURE WORK 

Further work is needed to generate more 

robust evidence for the influence of the 

AYBI Real-Talk programme. This includes 

repeating the study with a larger number 

of students, over more schools, in 

different local contexts, and longer 

periods of follow-up.  

Greater sample sizes will permit analyses 

which can provide greater confidence in 

the extent of change over time, and 

approaches which compare findings to a 

control or comparison group would 

increase confidence that any changes 

observed were due to participation in the 

Real-Talk programme.  

Evaluating the programme in different 

contexts and with different groups of 

students, for example Special Educational 

Needs (SEN) students would improve 

understanding about what works, for 

whom and in what situations to help 

decision-makers consider if the 

programme would help their populations 

in need. 

Similarly, mixed methods studies that 

incorporate theory based understanding 

are needed to explore the underlying 

mechanisms linking Real-Talk activities to 

outcomes. Conducting research in 

different contexts and incorporating 

qualitative and theory-based evaluation 

would also support the implementation of 

the Real-Talk programme more widely, 

by identifying the ‘active ingredients’. 

This would help identify which 

components of the programme are core 

to changes, which could or would benefit 

from being adapted depending on 

context.  

Longer term follow-up beyond the Real-

Talk sessions is needed to determine the 

extent to which the programme is able to 

influence longer term goals, and whether 

certain groups of young people in certain 

contexts are more or less likely to benefit 

in the longer run. 

Finally, further work that reviews 

existing academic literature relevant to 

the links/pathways identified in the 

Theory of Change would also provide 

empirical support for the efficacy of the 

Real-Talk programme.  

CONCLUSIONS 

The preliminary findings provide support 

for the capacity of the Real-Talk 

Programme for young people who, for a 

variety of reasons, may be at risk of 

social exclusion. By influencing young 

people's sense of self (confidence, 

esteem, awareness), supporting mental, 

emotional, and behavioural well-being, 

promoting physical health and supporting 

engagement with school, the programme 

may be able to go towards achieving its 

goal of supporting young people to have 
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fulfilled lives as active members of 

society.  

Existing academic literature provides 

strong support for the potential for 

specific components of the Real-Talk 

programme to influence change for young 

people. However, further work to 

evaluate the project on a larger scale in 

different contexts is required to assess 

the extent to which and how the Real-

Talk programme could influence other 

young people, whether some young 

people or those in certain contexts may 

be more or less likely to benefit. 

RECOMMENDATIONS 

 Further mixed methods evaluation to 

include a larger number of students, 

over more schools, in different local 

contexts, and longer periods of follow-

up. 

 Run sessions at schools over extended 

periods, minimum one term, to 

encourage rapport and trust building. 

 Consider offering sessions on different 

days of the week to encourage 

attendance. Be aware of barriers to 

attending after school and minimise 

where possible (e.g. offering 

refreshments)  

 Offer girls-only sessions. 

 Advertise sessions widely in schools, 

e.g. on digital screens, posters, 

assemblies. 

 For parts of the sessions focused on 

developing socio-emotional learning 

skills, develop approach using SAFE 

acronym (sequenced, active, focused, 

explicit) for optimal effect on 

learning. 
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APPENDIX 

Figure 4 Theory of change - Action Youth Boxing perspective 
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Figure 5 Theory of Change - young people's perspective: Sense of self and social skills pathway 
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Figure 6 Theory of Change - young people's perspective: Sense of self and physical health pathway 
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Figure 7 Theory of change - young people's perspective: Stress, anger and well-being pathways 
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Figure 8 Theory of change - teachers' perspective 
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Figure 9 Link between short/intermediate term outcomes and longer term goals 
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TOPIC GUIDES 

PUPIL 

[Introductions, verbal consent] 

1. To start with, did anyone have any previous experience with boxing before coming 

along to these sessions? 

Prompt: what about any other sports/physical activity? 

Prompt: did the AYBI sessions differ from past experiences with exercise in any way? 

Prompt: do you think you are likely to continue with boxing in or outside of lesson? If not, 

why not? 

2. Thinking back to when you first started coming, what did you expect from the sessions? 

Prompt: was it as you expected? If not, why not? 

3. What did you think about the group discussions at the end of the sessions? 

4. Thinking about how you felt physically and mentally, did you notice any changes before 

and after coming along? 

Prompt: did you notice any changes in your thinking, feeling or physical state as the 

sessions went on? 

5.  What was the best thing(s) about the sessions with AYBI? 

6. Was there anything you didn’t like about the sessions, or would change? 

7. Do you have any other feedback for the AYBI team? 

 Thank them for their time, remind them that they can have a copy of the notes if 

they’d like to see them, and that no personal information has been shared with us 

or will be shared with other people. Remind them that they can contact AYBI if 

they have any further questions 

Close. 
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TEACHER 

[Introductions, verbal consent] 

1. To begin with, can you tell me your thoughts on the AYBI programme? 

2. How do you think the students found it? 

Prompt: how do you think they found the discussions at the end of the sessions? 

3. Thinking about how you perceive the students before and after sessions, did you notice 

any changes? 

Prompt: for example in their behaviour, physical or mental/emotional state? 

Prompt: did you notice any changes in students as the sessions went on? 

4. Was there anything you particularly liked about the programme? 

5. What about anything you didn’t like so much, or would change? 

6. Would you invite them to run similar sessions here again in the future? 

Prompt: can you say more about why/why not? 

7. Is there anything else you’d like to say? 

 Thank them for their time, remind them that they can have a copy of the notes if 

they’d like to see them, and that no personal information has been shared with us 

or will be shared with other people. Remind them that they can contact AYBI if 

they have any further questions 

Close. 
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INFORMATION SHEETS 

Action Youth Boxing Intervention (AYBI) evaluation 

Information Sheet – parent/guardian 

We are collecting feedback from pupils attending the Action Youth Boxing Intervention 

programme to help us make it better in future. 

 
We are not collecting any personal information (e.g. name or contact details). This means that pupils 

will not be identifiable from their feedback, which will be kept confidential. 
 

Pupils are free to decide if they would like to give feedback. If they choose not to, they can still take 
part in the boxing. 

What’s involved? 

1. Filling in three brief surveys, once at the beginning of the programme and once at the 

end. 

 These ask questions about how they feel and what they think about school lessons. 

 

2. Taking part in a one-off group discussion at the end of the programme with other young 

people who have taken part in Action Youth Boxing at their school. 

 We will discuss their thoughts on the programme and how to improve it. 

 

What are the possible benefits of taking part? 

 The findings will be used to improve AYBI in future. 

 

 They will also help show schools, parents and pupils whether and how AYBI 

supports young people. 

 

 Taking part will not disadvantage pupils in any way. 

 

Other information 

We have also developed an information sheet for pupils. If you, or the young person has 

any questions, please get in contact with XXXX 
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Information Sheet - pupil 

 

We are collecting information and feedback from pupils attending the Action Youth Boxing 

Intervention programme to help us it better in future. 

 
We are not collecting any personal information (e.g. name or contact details). This means that you 

will not be identifiable from your feedback. Your individual feedback will be kept confidential. 
Overall findings will be shared with Action Youth Boxing and your school. 

 
It is your choice to decide if you would like to give feedback. If you choose not to, it will not affect 

your ability to take part in the boxing. 
 

What’s involved? 

1. Filling in 3 short surveys, once at the beginning of the programme and once at the end. 

 These ask questions about how you feel and what you think about lessons. 

 

 No information will be collected that could identify you personally. 

 

2. Taking part in a one-off group discussion at the end of the programme with other young 

people who have taken part in the boxing at your school. 

 We will discuss your thoughts on the programme and how to improve it. 

If you would prefer to take part in either 1. or 2. above, but not both, just let us know. 

What are the possible benefits of taking part? 

Although there may be no direct benefits to yourself in giving feedback, the findings will 

be used to improve AYBI in future. They will also help show schools, parents and pupils 

whether and how AYBI supports young people. 

 

What are the possible disadvantages and risks of taking part? 

We do not consider that there are any disadvantages or risks to you of taking part. 

Other information 

We have also developed an information sheet for parents/caregivers. If you, or your 

parent/caregiver has any questions or concerns, please get in contact with XXXX 
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CONSENT FORM 

UNIQUE ID 

CONSENT FORM 

ACTION YOUTH BOXING INTERVENTION SERVICE EVALUATION 

 YES/NO 

I confirm that I have read the parent/guardian information sheet, and have had 

answers to my questions that I am happy with. 

 

I understand that I have free choice about whether my child (or person I am a 

guardian for) can take part or not. 

 

I understand that agreeing to take part means that my child (or person I am a 

guardian for) will be asked to: 

 Complete surveys about their well-being and behaviour before and after 

taking part in the Action Youth Boxing Intervention. 

 Take part in a group discussion that will be audio-recorded. 

 

I understand that this audio-recording will be destroyed at the end of the project and 

the information in the recording will be typed up without any personal or other 

information which could identify my child (or person I am a guardian for). 

 

I understand that if I, or my child (or person I am a guardian for) withdraws from the 

study any anonymous information collected about them up to that point will be kept. 

 

I understand that my child (or person I am a guardian for) has the right to refuse to 

answer any question or discuss any topic that they do not want to answer. 

 

I understand that the anonymous information collected about my child (or person I 

am a guardian for) will be used to support other research in the future, and may be 

shared anonymously with other researchers. 

 

I agree for my child (or person I am a guardian for) to take part in the Action Youth 

Boxing Intervention evaluation. 

 

            

Name of Participant  Date    Signature 

           

Name of Person   Date    Signature 

taking consent 
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SURVEYS 

1. Well-being[21]  



Action Youth Boxing Intervention - Real-Talk programme 

51 

 

2. Self-esteem[22] 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

How much to you agree or disagree about the following? Select 

ONE answer for each statement 

Strongly 

agree 

Agree Disagree Strongly 

disagree 

1. I feel that I am a person of worth, at least on an equal 

plane with others 

    

2. I feel that I have a number of good qualities      

3. All in all, I am inclined to feel that I am a failure     

4. I am able to do things as well as most other people     

5. I feel I do not have much to be proud of     

6. I take a positive attitude toward myself     

7. On the whole, I am satisfied with myself     

8. I wish I could have more respect for myself     

9. I certainly feel useless at times     

10. At times I think I am no good at all     
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3. Modified Aggression Scale[23] 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

In the last 30 days how often did the following happen? In the last 30 days… No 

opportunity 
Never 

1-2 

times 

3-4 

times 

5 +  

times 

1. I hit back when someone hit me first.      

2. I encouraged other students to fight      

3. I pushed, shoved, slapped, or kicked other students.      

4. I got into a physical fight because I was angry.      

5. I walked away from a fight.      

6. I teased other students.      

7. I said things about other students to make other students laugh (made fun of them).      

8. I called other students names.      

9. I threatened to hit or hurt another student.      

10. I frequently get angry.      

11. I was angry most of the day.      

12. I got into a physical fight because I was angry.      

13. I was mean to someone when I was angry.      

14. I took my anger out on an innocent person.      

15. I helped someone stay out of a fight.      

16. I told other students how I felt when they did something I liked.      

17. I cooperated with others.      

18. I told other students how I felt when they upset me.      

19. I protected someone from a “bully.”      

20. I gave someone a compliment      

21. I helped other students solve a problem.      

22. I avoided getting in trouble at home, school, or in the community      
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4. School Engagement vs Disaffection: student Report[25] 

Select which number you identify with in relation to the 27 statements below.  
 

1 - Not 
at all 
true 

2 -
Slightly 
true 

3 – 
Largely 
true 

4 – 
Completely 
true 

1. I try hard to do well in school.     

2. In lessons, I work as hard as I can.      

3. When I’m in lessons, I participate in class discussions.      

4. I pay attention in lessons.      

5. When I’m in lessons, I listen very carefully.      

6. When I’m in lessons, I feel good.      

7. When we work on something in lessons, I feel interested.      

8. Lessons are fun.      

9. I enjoy learning new things in lessons.      

10. When we work on something in lessons, I get involved.     

11. When I’m in lessons, I just act like I’m working.      

12. I don’t try very hard at school.      

13. In lessons, I do just enough to get by.      

14. When I’m in lessons, I think about other things.      

15. When I’m in lessons, my mind wanders.      

16. When we work on something in lessons, I feel bored.      

17. When I’m doing work in lessons, I feel bored.      

18. When my teacher first explains new material, I feel bored.      

19. When I’m in lessons, I feel worried.      
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